EDUCATION
PARTNERSHIPS
AFRICA
INVESTING IN OPPORTUNITIES
FOR YOUNG PEOPLE

ANNUAL REPORT 2016-2017

Welcome to the
2016-2017
Annual Report

Contents
Foreword

p4

About the Charity

p6

How we Work

p7

Vision 2020

p8

List of Partner Schools

p10

EPAfrica Goals in 2017

p11

Projects in East Africa 2017: An overview

p12

The Summer Projects: Innovative investments

p14

Site Reviews
Kisii

p18

Kakamega

p20

Mbarara

p22

School Spotlights
St. Theresa’s Bogiakumu, Kenya

p24

Holy Family Makurusi, Kenya

p26

St. John's, Uganda

p29

Research into Technical Schools

p32

Trustees' Report & Accounts

p36

Thanks

p44

3

Foreword
From the Trustees
This year has been another year of development for EPAfrica. As we work towards
the goals of EPAfrica 2020, we continue to see significant progress in the
organisation through our upcoming projects.

As ever, the Trustees are grateful for the support of a number of organisations that
significantly contribute to what we have been able to achieve in the last year. We
would like to thank the Eleanor Rathbone Charitable Trust, and the Queens' and
Clare Overseas Education Fund, for funding that we have received in the last year.
We would also like to thank the Jack Petchey Foundation, the Lord Mayors
Charitable Foundation and the GIFT Trust for the consistent support they have
provided to our Project Workers' fundraising efforts.

Recently, we have also received support from a number of Colleges at Oxford and
Cambridge, with whom we would like to share our thanks: New College, Oxford,
and Gonville and Caius College, Emmanuel College, Sidney Sussex College and
Corpus Christi College, Cambridge.

This year we have seen a number of innovative and creative projects delivered
with our partner schools, through our innovation and water central projects,
including passionfruit plantations, bee hives and sprinkler irrigation. The creativity
and relevance of these projects to our partner schools and their communities has
been made possible due to the hard work of our volunteers, the way in which we
work, and the support and contributions of our partner schools. The Innovation
Seed Fund encourages the development of new project ideas and helps EPAfrica
to evolve, stay relevant to the needs of our partner schools and improve the
outcomes that we can achieve with them.

In the UK, the quality of our training and our internal systems continue to go from
strength to strength, and the huge efforts that have been put into fundraising in
the past year are starting to bear fruit. Whether in university committees, in
meetings, on Skype, or just working at home, our volunteers massively contribute to
help EPAfrica run smoothly throughout the year, and the Trustees would like to
thank everyone involved.
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This year was not without its challenges, with the elections in Kenya falling in the
middle of our summer project. The Trustees are forever grateful for the hard
work and understanding of our Summer Team and Project Volunteers in
navigating the process of temporarily re-locating our volunteers in Kenya to
Iganga, Uganda for the election period.

The continued success of EPAfrica is, as ever, the product of the hard work and
dedication of our volunteers and our CEO, in Kenya, Uganda and here in the UK,
and the hard work and hospitality of our partner schools and their communities.
As an organisation, we would simply not exist without the countless hours of
work of all those involved in making EPAfrica what it is. The Trustees are
humbled by this and we hope that we can all continue to work together to
continue to improve EPAfrica in the years ahead.

On behalf of the Trustees,

LUCIEN GEORGESON
Trustee
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About the Charity
Our Mission
Education Partnerships Africa works in partnership with rural communities in East
Africa to improve the quality of secondary education. We enable talented
university students in the UK to experience grassroots international development
and provide them with the awareness, skills and knowledge to become leaders of
the future.

Our Strategy
We achieve this by sending talented university students from Cambridge, Oxford,
Warwick and universities in London who fundraise money in the UK for investment in
our partner schools in East Africa. We invest in resources and school development,
working closely with school management to ensure that resources are fully utilised
and our interventions are sustainable.

We take a holistic approach, understanding that a good school is so much more
than just good resources. Our volunteers work across five goal areas (on page 11)
to improve access to co-curricular activities, information regarding health and
gender issues, and knowledge about post-educational opportunities.

Our other interventions try to assist the wider needs of under-resourced schools,
through sports, music, art or drama. Investing in the academic education of
students as well as in their broader personal development does not just help at an
individual level. Our activities also contribute to the wider development of the
communities that we work in. Students who have benefited from being at an
EPAfrica school will hopefully grow up to be able to invest their own wages, skills
and time in their community and country.
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Vision 2020
Improving EPAfrica's structure for the future
Our inspiring and innovative work in East Africa wouldn’t happen without the
dedication, passion and skill of our volunteers in the UK. Over the last few years,
EPAfrica has grown rapidly and yet the way we organise our volunteers has
remained largely the same. To keep on track with our EPAfrica 2020 ambitions, we
knew that we needed to think differently about the way that we drew on the skills
and experience of our volunteers, establishing a more flexible structure in the UK.

We were lucky enough to partner with a leading Management Consultancy in the
UK, who offered some pro bono working sessions with us to help us think differently
about getting the most out of our people. During these sessions, there were three
main reflections:

Flexibility
We need to drive towards a more flexible organisation, where those people who
have less time but are still passionate and engaged can give pockets of their time.

Fundraising
The way we gather funds should be at the heart of what we do within EPAfrica and
we should extend the work beyond Project Worker contributions.

Central vs University
We are one team and greater integration and joint working across the organisation
will help our performance.

We also undertook a series of engagement initiatives with our volunteers to
understand:
What they value most about EPAfrica
Their ideas for the future of EPAfrica
How they prioritise their ideas

The work culminated in a new organisation structure for EPAfrica and we are in the
process of implementing the recommendations. See below for the organisation
structure and a summary of the five key changes:
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Board of Direction
The Management Committee will be
replaced by a Board of Directors, featuring
four distinct roles. This will encourage
greater joint working and breakdown silos.
One of these new roles will be entirely
dedicated to fundraising. It will be these
four directors who will be responsible for
driving forward our strategic objectives as
part of EPAfrica’s Vision 2020.

Manager roles
These roles will have greater responsibilities and will draw on some of our more
experienced volunteers. We are keen to breakdown the one year cycle of
recruitment and so these roles can be filled by willing and engaged individuals for
more than one year.

University-based roles
University-based roles will now work directly with Managers to fulfil the activities
leading up to the summer project.

Resource pools
In order to encourage flexibility, each Manager will have access to a pool of
resources, including individuals who are keen to contribute but who’s time
commitment is less uniform. Managers will work with this pool to complete taskbased work.

Governance
Our current governance relies heavily on the Management Committee and Board.
We would like to empower our people to make decisions themselves and so each
Manager will chair a committee for their areas, attended by their Managers,
university-based roles (where appropriate) and members of their pool.

This is an exciting moment for us, and the transition will help volunteers to make a
greater contribution as well as for the charity to flourish in our plans for growth.

On behalf of the Board of Trustees, the wider charity and our partner schools, I
would like to thank the experts who supported us for their time and effort.
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Luke Picknett
Chair of the Board of Trustees

The Vision
Education Partnerships Africa believes that investing in education is a powerful
way to improve the opportunities of young people in rural East Africa. Our vision
for the future is one where all students attending rural secondary schools across
Kenya and Uganda receive a quality education. We also aim to become the
charity of choice for young people in the UK who are seeking to experience
grassroots international development and charity management. In 2015, we
created Vision 2020 as a strategic roadmap to accomplish our ambitious plan
to make a difference. Each year we look to assess our progress towards our
2020 goals.

In designing Vision 2020, we consulted with our volunteers at all levels of the
organisation. We asked them what they liked about our charity, their motivations
and what they thought about different potential pathways for EPAfrica in the
future. Each of the 5 areas of change has three pledges that we aim to meet by
the end of 2020. What follows is an update on our progress in the last year
across these areas; further details about our 2020 pledges are available on our
website.

Volunteer Model:
In Vision 2020, we said we would expand our resources to include paid
members of staff. Over the past 25-plus years, we have achieved many things
through a volunteer-only model, but the ambition of our strategy created the
need for consistent and full-time support for our volunteers. In 2017, we
celebrated the first year with our CEO, whose role is to steer the delivery of the
Vision 2020 strategy.

We have increased our visibility on social media platforms such as LinkedIn
specialised volunteering recruitment websites. This brought new skills and
expertise to our finance department, which benefited from the knowledge of
two chartered accountants who worked with us pro bono, as well as an
ambitious finance officer.
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Growth:
One of the most striking achievements of 2017 under Vision 2020 has been the
increased in Project Worker recruitment and retention, from around 30 in 2015 to
over 50, today. Our University Committees have worked harder than ever to
reach out to students from over 10 Universities and support their journey
throughout the year. We were therefore able to work with 24 schools, our largest
number so far.

In our East African operations, expansion research has been conducted in
Iganga, Uganda, which had been identified as a potential forth project site in a
previous scoping exercise. A first phase of investigation was managed by Kate
Bulteel, who has years of experience working in the region. A second phase of
preparation, including wider school visits, was also carried out in 2017. This was
thanks to our 2017 Kenya Summer Team, who demonstrated flexibility in their
proactive management of the political tensions during the Kenyan Elections in
August. The Summer Team effectively used their time while temporarily
relocating our Kenya-based volunteers to Eastern Uganda to contribute to this
expansion planning. EPAfrica would like to thank Kate, our PWs and Summer
Team for their hard work, which take us closer to achieving our vision of growth
in East Africa.

Funding:
Securing a reliable and consistent level of annual funding remains a cornerstone
of financial sustainability for any charitable organisation. This year, greater levels
of central fundraising activities allowed us to broaden our central pot provision.
Thanks to our donors, we were able to run a substantial “Water for Learning”
central pot, which saw the delivery of 14 projects. We also used central funds to
pilot our new Innovation Seed Fund, which was awarded to 5 partner schools in
2017. More details on this are available in the Innovation Seed Fund Spotlight.

In 2017, we ran two centrally funded schemes, but we aim to analyse the results
of the projects funded by the Innovation Seed Fund to explore ideas for new
central fundraising schemes. This will help us to achieve our aim of increasing the
number of centrally funded schemes from two to three, and to ensure we meet
our target level of funds raised allocated to school investment (50% in 2020).
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Schools:
To reach our target of 15% technical school representation by 2020, in 2017 we
built partnerships with technical schools and researched the specific
opportunities that these institutions present. For the first time EPAfrica worked
with a farm institute, Rwampara, in Mbarara, Uganda. We have learnt that
EPAfrica’s model can be applied to invest effectively in learning environments
with a vocational focus. In the coming years, our aim is to replicate our efforts to
reach out to technical institutes in Kenya as well.

Our Programme:
As part of our programme objectives, this year we promoted a teacher training
initiative, which was identified on the Open University platform. This online course,
entitled “Making Teacher Education relevant for 21st Century Africa”, was
designed by the organisation Teacher Education in Sub-Saharan Africa. It
focuses on incorporating ICT tools into teaching practice and puts emphasis on
learner-centred education. Several teachers across our partner school network
enrolled in this free online course, demonstrating that our partner school teachers
hold an interest in accessing additional resources relating to teaching, which is
one way in which we can use our reach as an organisation to assist our partner
schools.

We have continued to apply the ‘Goals’ framework to training, project planning
and project delivery. We have enhanced the Monitoring and Evaluation
component of our Project Planners to improve our annually collected data.

We are now looking forward to seeing what we’ll be able to achieve next year.

Lucien Georgeson
Board of Trustees

11

List of Partner Schools 2017
We'd like to thank our 24 partner schools in Kenya and Uganda for their
collaboration, enthusiasm and hospitality during the summer project of 2017.

Kakamega

Mbarara

George Khaniri Jepkoyai

St John's

Tsimbalo

Isingiro

Holy Family Marakusi

Hillside Vocational

Shibinga

Laki

Shitoli

Rugando

Shivagala

Rwampara Farm Institute

Malimili

St Benedict's Technical Institute

St Luke's Khabukoshe
St Michael's Ingusi

Kisii
Gakero
Buyonge
Marongo
Masongo
St Theresa's Bogiakamu
Nyairanga
Riyabu
St Peter's
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EPAfrica Goals in 2017
An overview
At EPAfrica, we pride ourselves on our holistic approach when working with our
partner schools. We recognise that successful education doesn’t just involve having
sufficient text books and facilities (although these are also vital!). Our Project
Workers collaborate with schools to investigate five goal areas affecting
education:

1. Facilitating learning
2. Improving Health
3. Student Welfare and Rights
4. Strengthening School Organisation
5. Realising Post-Secondary Opportunities

Schools do not only sometimes lack essential lab equipment or computers. The
rurally based schools that we work with often do not have easily accessible and
safe water sources, meaning students spend significant school hours fetching
water that may even make them ill. Sickness caused by waterborne diseases as
well as many other sources account for consistent absences in our partner schools,
which is why our Project Workers carry out water projects and health campaigns
every year. Many of our projects also tackle inequality issues surrounding gender,
safety and student welfare, as well as working with school leaders to find ways of
making school organisation more efficient, all of which contribute to providing a
more easily accessible and resourceful education. Finally, in line with our
sustainability values, our Project Workers run schemes with a long-term focus on
student pathways after secondary education, often featuring careers days and
posters.

Project Worker pairs and trios work together with their school leaders to
understand the goals which need to be targeted most urgently and use their
agency to plan activities and invest accordingly during the summer. Many projects
affect multiple EPAfrica Goals, and our Project Workers have the responsibility of
determining which Goals they believe their projects contribute towards. This is why
percentages in the following infographics add up to greater than 100%.
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PROJECTS IN EAST AFRICA 2017
A summer of action across five EPAfrica Goals, 152 activities in 24 schools
This year our Project Workers...

Arranged at least

Raised awareness

Improved access to

Improved storage

Supported the

13 events

regarding at least 3

learning resources in

in at least

creation of 9

issues or solutions

at least 26 instances

8 locations

new systems

Locations affected included...

At least 16 libraries

At least 15 labs

At least

At least 6 toilets

10 classrooms

or shower blocks

The following percentages add up to more than 100% as some projects target multiple goals:

Facilitating Learning
64% of projects addressed this Goal
That's 97 projects, the median spend was

64%

£278

Projects included renovating a laboratory and creating an IT suite

Improving Health
45% of projects addressed this Goal
That's 68 projects, the median spend was

£204

Projects included installing hand washing facilities and

45%
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organising a health day

Supporting Student Welfare and Rights
40% of projects addressed this Goal
That's 64 projects, the median spend was

£174

Projects included implementing a welfare check system. This Goal
is often targeted together with others. For example, rebuilding

40%

the walls of a girls' wash area improved sense of
privacy, ad building a water tank to service a laboratory stopped
students needing to cross a dangerous highway many times to
fetch water during school time.

Strengthening School Organisation
39% of projects addressed this Goal
That's 60 projects, the median spend was

39%

£203

Projects included creating a library referencing system,
a borrowing scheme and defining staff roles. Again, this Goal is
often targeted with other Goals.

Realising Post-secondary Opportunities
26% of projects addressed this Goal
That's 40 projects, the median spend was

£164

Projects included careers talks and constructing notice boards.

26%

This is a goal that many projects contribute to indirectly. For
example, setting up a computer room allows students to learn
essential IT skills, leading to better employment prospects later on.
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The Summer Projects
Innovative investments
This summer I was fortunate enough to visit all three of our sites in East Africa. With
more Project Workers, drawn from more universities, investing in more schools than
ever, EPAfrica continues to change and grow as an organisation. As the second
year of our Innovation Central Pot, and with growing opportunities for technical
innovation in East Africa in general, this year also saw a really exciting and
rewarding variety of investments. Whilst still delivering some great projects in areas
where EPAfrica is more experienced, such as laboratory and library renovation, as
well as electrification, Project Workers nonetheless pushed the boundaries of what
we are able to do boldly.

In partnership with our schools, volunteers took impressive responsibility for leading
and shaping the remit of charity, through their innovation and creativity,
broadening the scope of our investments and what we are able to do with the
limited funds that we have. Several of our volunteers, mostly in Uganda, were
working in schools that focused on areas we have no previous experience of.
Rather than being daunted by this challenge, they rose to it and devised hugely
exciting projects, which will undoubtedly be valuable sources for our own learning
in the future.

Kisii
Kisii is our oldest and most
established site. With 14 Project
Workers (PWs), and 8 schools,
we invested over

£14,000,

as well as implementing three
Water for Learning projects and
one Innovation project.

Over the summer, we saw a range of infrastructural investments in Kisii, particularly
focused on water. The “Water for Learning” central pot, is intended for investments
in water facilities such as the installation of rainwater tanks and hand washing
basins. This year’s focus on water was made possible in particular by the extremely
successful and generous Global Giving campaign earlier in the year, from which all
the proceeds went to water projects.
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The lone Innovation project was implemented in St Peter’s Kaberesi, in which they
designed washrooms specifically tailored for the needs of the female students. This
area of sanitary provisions for girls is often overlooked in secondary schools, and is
a vital area of potential investment in the area of gender equality and health.

Kakamega
Our site in Kakamega saw its seventh year of investment this year, with 16 PWs
across 9 schools. There were a number of exciting new partner schools in
Kakamega this year, as well as two graduate schools from 2011/12. The
combination of schools meant that there was great variation in the choice of
investments from our volunteers.

In our graduate schools for example, there is space for us to expand beyond the
more traditional EPAfrica investments to exciting new projects. Examples of such
include the innovative “Shibinga Sounds” project, at St. Joseph’s Shibinga. This
involved the creation of a small music studio for the school’s students in which they
could record their own music, hoping to both contribute to academic performance
and to help improve mental wellbeing. This is a great example of EPAfrica
investments stretching the boundaries of what we are able to do, employing new
forms of technology in novel ways. We will definitely be monitoring the project in
future to see the results!
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Meanwhile, in one of our new partner schools, St. Luke’s Khabukoshe, the PWs were
working with a school that had perhaps more basic needs, reflected in their
investments in areas such as electrification and a water project. However, this did
not prevent them from also implementing an investment that took full advantage of
the increased availability of technology. The PWs bought a laptop for the school
administration, and input all the school’s administrative records (exam results, fee
payments, drop out rates etc.) on it. They then installed a programme called
ShulePro to help the school handle the administrative tasks. We saw in Ejinja
Secondary School in 2016 how successful such programmes could be, and are
again excited to see the results in the years to come at Khabukoshe!

Mbarara
Finally, I headed over the border to our newest site, Mbarara. Having only started
working in Mbarara in 2013, it is safe to say that we still have much to learn about
the Ugandan education system and the schools in the area. One important
contribution to this was the work of our Project Researcher, Ben Macrae, this year,
who wrote a report on Technical Schools, something which predominates a lot
more in Uganda than in Kenya.

The fact that we have such a variety of schools that we work with means that
Uganda is probably home to the greatest variety of projects and investments out
of the three sites. This of course also brings challenges for the charity, as we get
accustomed to new school environments and curriculums that often differ greatly
to those in Kenya.
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Take for example Rwampara Farm Institute, a school specifically focused on
agricultural education. To my knowledge this is the first time EPAfrica has ever
worked at a school so heavily focused on vocational education of this sort, and it is
safe to say that very few volunteers have much expertise in this area. This new type
of partner school meant that our investments explored areas well beyond our
traditional scope, such as a sprinkler irrigation system, and the construction of a
greenhouse for the students’ practical lessons.

Similar things happened at St. Benedict Technical Institute. As the name suggests,
this is a technical institute, which focuses on areas such as carpentry, textiles, and
agriculture, among many others. This again marks a big change from EPAfrica’s
previous partner schools. As a result, the PWs decided upon an Innovation Pot
investment in 8 modern beehives, to help the students with their agriculture
curriculum.

What both of these examples show, along with many more that I don’t have space
to include, is that what constitutes an EPAfrica investment is rapidly changing. It is
indicative of our increasing ability to put the funding that we have to new and
innovative use, and thereby expanding and diversifying the impact that each
investment makes.

As the development context in East Africa constantly changes, and new and
exciting technology becomes available, this is precisely where EPAfrica’s
investments will have to go in order to continue having big impacts in our partner
schools. Further, thanks to the volunteers who have so successfully worked in new
types of partner schools, the range of potential partners continues to increase. This
can only be a good thing as we look to continue our expansion, and invest in even
more schools, thus increasing our impact, and hopefully bringing an important
improvement to the quality of education in our partner schools in Kenya and
Uganda.

Tom Pollard
Project Manager
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Site Reviews
By the 2017 Summer Team

Kisii
Kenya

This year’s project in Kisii began with a hectic pre-summer mission, with 5 of us
visiting the sites and setting up the central house. We were glad to receive a warm
welcome from Castone and the landlord Hendricas, who was pleased to have
EPAfrica in the house again. With a few final school preparation checks, we were
ready for the Summer Project to begin!

The Project Workers arrived brimming with enthusiasm and we were pleasantly
surprised by how mature and thoughtful the Kisii group was this year - even from
the first training sessions, they put a great deal of thought and effort into their
plans. After many hours of training (and as tradition dictates, many mafia games),
we held our annual Head Teachers Conference and discussed the challenges
faced by each school, before waving the Project Workers off with their head
teachers.
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We had two trios and four pairs of volunteers, delivering projects that ranged from
building latrines to creating ’Teacher of the Year’ awards. Several Project Worker
pairs won Water Pot funding for laboratory water installation, rainwater collection
and purification. Our volunteers Miriam Q and Tom represented Kisii in the
Innovation Pot, and won funding to improve girls' bathroom facilities at St Peter’s
School, with the aim of increasing sanitary pad use and reducing sanitation related
truancy.

Throughout our time in Kisii, momentum was building for the elections, with
marches and car parades noisily running through town gathering supporters. The
EPAfrica board and the Summer Team had jointly decided to relocate all EPAfrica
workers to Uganda until results were announced, and we spent much time and
effort making plans and monitoring the situation.

" EPAfrica's close friends were invaluable in keeping us
informed of any developments and
providing helpful advice to the charity."
When the elections arrived we had to evacuate the Kisii group's 15 volunteers
quickly across the border, to Iganga, Uganda. Whilst the Project Workers enjoyed
their holiday week, the Kisii and Kakamega summer teams explored Iganga to carry
out research and expansion work. Some Project Workers joined us in this, and soon
enough, we were preparing for our return to Kisii.

Back in Kisii, after the mid-summer meeting, Project Workers were eager to return
to their schools and finish their projects. It was a challenge, given the time
constraints; but by working through weekends and making all the necessary
arrangements, all Project Workers pulled through. Meanwhile the coordinators
(Nicole, Ffion and Jo) and I carried on with our School Selection and Progression
work whilst keeping a close eye on the election. EPAfrica's close friends were
invaluable in keeping us informed of any developments and providing helpful
advice to the charity. Before we knew it, the project was coming to an end. Project
Workers finished their Project Planners and said their goodbyes.

Xan Goetzee-Barral & Ruth Hattersley
Kisii Summer Team
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Kakamega
Kenya

Since I first visited Kenya with EPAfrica as a Project Worker in 2014, I have been
amazed to see how our work has expanded in the region. As a result, I was
incredibly excited to return to Kakamega as a Project Manager during our biggest
summer yet. This year sixteen volunteers worked in nine different schools across
Kakamega county and invested over

£17,000 in sustainable initiatives that aimed to

improve the quality of education and student life in rural secondary schools.

"The ‘Shibinga Sounds’ scheme at St Joseph’s Shibinga
exemplified the volunteers' originality as they converted
an empty administrative space into a music studio to give
students a creative outlet."
This year’s cohort of volunteers continued to work with our partner schools to
provide vital utilities and resources for students. At Holy Family Marakusi, for
instance, our Project Workers refitted and electrified a laboratory, while volunteers
at St Michael’s Ingusi equipped an unfurnished dormitory which increased the
school’s classroom space by 60%. I was particularly impressed at the Project
Workers’ creativity which they demonstrated with support from the Innovation Seed
Fund. Founded in 2016, the fund encourages Project Workers to pioneer novel
projects and Team Kakamega fully embraced this challenge. The ‘Shibinga Sounds’
scheme at St Joseph’s Shibinga exemplified the Project Worker’s originality as they
converted an empty administrative space into a music studio to give students a
creative outlet. I look forward to seeing what we can learn from these initiatives.
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Outside of our projects, one of the most heart-warming aspects of my six weeks in
Kakamega was watching our Project Workers acclimatise to life in Kenya as they
learned how to barter using basic Keluhya phrases and where to find the best fruit
juice in town. Within the space of a couple of weeks, our volunteers became
experts on how to navigate the local matatu routes and on which company
supplied the best quality water tanks. I was proud of how the group developed
their confidence as the summer progressed.

"This example of multi-national cooperation constituted
one of the biggest successes of the summer."
I was also pleased to see our Project Workers’ interest in Kenya’s evolving political
situation as they kept up-to-date on the latest election-related news. When I first
flew out to East Africa as part of the Pre-summer Team in mid-June, I expected
the election to pose one of the biggest challenges to our operations. As tensions
escalated over the duration of the summer, we had to proceed cautiously to
ensure the safety and security of all volunteers. As part of an effort that began
before the Summer Team flew out to East Africa, we collaborated with
stakeholders in the United Kingdom, Uganda, and Kenya to plan for our evacuation
and eventual return to site. While Aiden and Xan oversaw the operation, I feel that
this example of multi-national cooperation constituted one of the biggest
successes of the summer and would not have been possible without the support of
the central charity.

It was great to come back to Kakamega as a member of the Summer Team and
hear how our partner schools are doing over chai and chapatis (often at Tour
Africa!). While the Project Manager role can be difficult and unpredictable at
times, it was a privilege to work alongside such a committed group of volunteers
once again. I now look forward to seeing how next year’s Project Workers can build
on our work in the region.

Christopher McBurnie
Kakamega Project Manager
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Mbarara
Uganda

I was part of the charity’s first batch of Project Workers placed in Mbarara back in
2013. I was fresh out of the first year of my undergraduate degree, and this
summer marked my first serious experience with grassroots international
development. It was a new challenge, for myself personally, and for the charity as
we navigated an unfamiliar environment and discovered how differently things
worked in Uganda from Kenya and from our lives back home.

Returning as project manager in 2017, I was not sure what to expect. How much
had things changed on the ground from four summers ago? I was astonished by
the now ubiquitous mobile data coverage, stretching to the rural schools our
Project Workers were placed in, and the barren shelves of the town's only
Nakumatt - once the sole oasis of Western material culture in Mbarara. Much of
what I found was familiar too, the cheerful music blasting daily (and nightly) from
store fronts around town and the savoury delight of a mid-day ‘rolex’ (an omelette
wrapped in chapati).

"We’ve gone from twelve Project Workers and four schools
to twenty-plus volunteers and seven schools – people
engaging in initiatives with an ambition and inventiveness
that I could have scarcely imagined doing back then."
As I remember our work from that first year in Uganda and seeing how our project
has grown this last year has been incredible. We’ve gone from
twelve Project Workers and four schools to twenty-plus volunteers and seven
schools – people engaging in initiatives with an ambition and inventiveness that I
could have scarcely imagined doing back then. It was exciting to see
the Project Workers mixing classic initiatives like library reorganisation with
innovative projects like installing a sprinkler system in our very first farm school, or
helping start a beekeeping programme. It was humbling to see our Project Workers
engage seriously with issues of sustainability and local ownership and display a
maturity that frankly, I would have loved to have had when I was a Project Worker.

The summer was not without its challenges though, a long drought proved to be a
source of concern for nearly all of our partner schools, while the ‘standard’ student
strikes and illnesses disrupted some of our volunteers’ work. The school
communities and our volunteers showed a remarkable degree of resilience in
facing these challenges head-on and worked creatively and carefully to deliver
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their projects on budget and on time.

"It was humbling to see our Project Workers engage seriously
with issues of sustainability and local ownership."

I cherished getting to know my Project Workers, and bonding with the Summer Team
in my five weeks in Uganda. It was a pleasure to visit schools, meet new and old
head teachers, and scramble around south-western Uganda in tightly-packed
shared taxis. My experiences as project manager this summer, I think, are a
testament to the fact that EPAfrica is a learning organisation - one that adapts and
improves as time goes on. We’ve expanded our strengths, like recruiting talented
young people (now from an even wider number of universities across UK) while also
giving them new tools to implement their projects, such as the Innovation Central
Pot. I look forward to seeing how EPAfrica's presence in Uganda develops in the
future and I encourage anyone who is interested in seeing this first-hand to
volunteer as Project Manager in the coming years.

Jam Kraprayoon
Mbarara Project Manager
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School Spotlights
By our 2017 Project Workers
St Theresa's Bogiakumu Secondary School
Kisii
St. Theresa’s Bogiakumu Secondary School is a rural school located at Bogiakumu
village, an hour away from Kisii town. Natasha, Song and I came to St. Theresa’s to
carry out a first year of investment in the summer of 2017.

In our first discussions, the head teacher expressed the school’s need to improve
the water harvesting system and the library during the summer to improve
student well-being and quality of teaching respectively. Our initial evaluation
revealed that the school’s water harvesting system was not equipped to serve the
student body of 280. The school had to hire helpers to fetch unclean water from
the stream, increasing its operating costs. Moreover, the library was too small to
accommodate the many books and students; the book collection was dilapidated
and ill-stocked.

A comprehensive library inventory was made and then given to the teachers for
evaluation. In return, the teachers provided book recommendations that best
suited both the current syllabus and students' learning. To accommodate more
students, the library was moved from its former location into a larger assembly hall
(which required moving morning assembly to a partially unfinished building in the
compound), that would better accommodate books as well as group reading and
studying. In total,

£1000 and £500 were allocated to the purchase of books and to

the construction of shelves and furniture respectively. We started a book
cataloging and borrowing system to reduce the chances of book theft and
simplify future inventory updates.

"We were awarded the Water for
Learning Central Pot Fund, worth £600, to
purchase a 10,000-litre rainwater tank and employ
an Aqua Clara engineer ."
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We were awarded the Water for Learning Central Pot Fund, worth

£600, to

purchase a 10,000-litre rainwater tank and employ an Aqua Clara engineer to
install and attach the tank to the existing guttering in the school. An Aqua Clara
filter and plastic cups were also purchased using this money to provide the
students and staff with drinkable water. Since the school property is often abused
by students, a system was instituted to reduce incidence of lost or dirty cups and
maintain the integrity of the filter, as well as to prevent the transmission of
diseases. School staff attended an official training by an Aqua Clara
representative to instruct them on how to clean and maintain the filter.
The remaining investment money was spent on building laboratory cupboards for
storage of laboratory equipment, which was poorly stored and prone to breakage.

On Monday 4th September 2017, we signed our memorandum of understanding
with the head teacher. The student and staff reception was positive; the library
was immediately used by teachers and students during class time. We made an
agreement with Aqua Clara to have the filter monitored within the first few months
of project implementation.

Overall, the summer project was a success. The head teacher and school staff
were very pleased with the partnership. The charity and St. Theresa’s look forward
to working together in the upcoming 2018 summer project.

Owen Yunaputra Kosman
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Holy Family Marukusi Secondary School
Kakamega
During the summer of 2017, my project partner and I had the privilege of working
with Holy Family Marukusi, a secondary, boarding and day school, in a small village
in Kakamega county. Upon our arrival, we discovered that the school’s water
supply came from one 4,600 litre water tank, which could only be accessed via one
tap. This meant that the 366 students at the school had access to just one tap for
washing their hands and bowls before and after meal times, and for the 81
boarders to fill up their buckets for washing. The situation not only created long
queues for students and staff to access clean water, but also a serious hygiene
and sanitation issue, as it meant that students did not have enough time for basic
washing activities.

This issue was recognised and partially addressed in 2016 when the current head
teacher arrived. She installed a tap station of eight taps adjacent to the water
tank and the kitchen in an attempt to increase access to clean water. However,
after the taps were installed and connected to the water tank, it quickly became
apparent that there was insufficient pressure for the taps to function.
Unfortunately, the school’s budget could not cover the unexpected cost of raising
the water tank to generate the necessary pressure, leaving the project incomplete
and the taps non-functional.

In order to solve these important issues, our project proposal was to fix the eight
existing taps by raising the 4,600 litre water tank onto a 6ft concrete platform and
reconnecting this water supply to the taps. We were lucky enough to be awarded

£362.19); without

with the total we asked for in our Water for Learning application (

this central funding, the project would have been impossible to implement.

"Such a project aimed to cover three out of the
five EPAfrica Goals: ‘Improving Health’;
‘Facilitating Learning’; and ‘Supporting Student
Welfare and Rights’. "
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Such a project aimed to cover three out of the five EPAfrica Goals: ‘Improving
Health’; ‘Facilitating Learning’; and ‘Supporting Student Welfare and Rights’. The
most obvious and direct goal area that this project helped us to achieve was
‘Improving Health’. With increased access to clean water facilities, we anticipated
that students would be less likely to neglect basic washing activities, and hence,
would be less susceptible to illness. Secondly, we hoped that the project would
indirectly facilitate students’ learning. By improving their health, fewer school
absences due to sickness, and better attendance is positively correlated with
performance in school. In addition, by making the eight existing taps functional,
we imagined that the boarders would have more time for recreation (instead of
having to spend all their time queuing for water for washing). This was one of the
main concerns of the boarders and the school Matron; students felt that they
struggled to concentrate on work as a result of having very little opportunity for
recreation, which was not conducive to their well being or mental health. Finally,
we firmly believed that this project would be ‘Supporting Student Welfare and
Rights’ at the most basic level. Access to clean water and sanitary facilities is a
fundamental human physiological need, and before we arrived, the school did not
have the infrastructure to be able to meet this need for all students.

With these issues, aims, and goals in mind, we set about liaising with various
plumbers and masons to turn this project into a reality. After settling on a reliable
and trustworthy workforce (consisting of a plumber, mason, and local fundi) who
had previously carried out work in the school to a high standard, the project was
completed within the seven-day time frame. With the platform built and the taps
connected, the tap station became fully functional and ready to use.
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Upon completion of the project, school morale was significantly boosted. The
project received whole-school support, and given that both students (prefects)
and staff have been allocated to monitor use of the tap station, my project partner
and I were confident that it would continue to be a sustainable success for the
future. Indeed, we have since been in touch with the Headteacher who has
confirmed that the project continues to be a success: ‘The projects have great
positive impact. The enrolment has gone up to 460 students. Clean water has
enabled time recovery and we are even seeing day scholars cleaning their plates
and cups.’ She has reported much shorter queues for hand/bowl washing at break
time and lunchtime, 1.5 hours saved by the boarders on washing and cleaning
activities after school (which is now allocated as free time), and a generally more
sanitary environment for everyone at Marukusi.

We now hope that the project continues to be sustainable in the long-run, so that
Holy Family Marukusi is empowered to give its students an education without
poverty.

Charlotte Mackey
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St John's Rutsya
Mbarara

In June 2017 St John’s Rutsya had several under-utilised assets: a spacious
computer lab with an adjoining ‘reading room’, 10 well maintained computers, and
a very dedicated librarian.

These assets faced three principal challenges. Firstly, staffing was limited: the ICT
teacher was only present (at most) two days a week to take classes S4, S5 and S6;
at all other times the lab remained locked and so access to computers was
extremely limited. Meanwhile, the library could only be unlocked when the librarian
was present to monitor the books (50hours/week) and the books took up so much
of the library that only 30 of the 314 students could be admitted at once. Secondly,
the school’s study spaces were incredibly dusty, yet there were no other quiet
spaces with doors, windows and concrete floors. The final problem was the lack of
reliable lighting: the library and dorms relied on mains power, which regularly cut
off or had to be switched off to save money, so it was unusual for students to be
able to study after dark.

Our solution had two parts. The first was to reorganise the computer lab and move
in all the books from the library, creating a Learning Resource Centre (LRC) which
contained plenty of resources but no dedicated study space. The second step was
to fully renovate the ‘reading room’ with concrete floors, plastered and painted
walls, lockable metal doors, metal and glass windows, and solar lights. The
librarian’s desk was then moved into the new reading room and a doorway cut
through the shared wall to the LRC, complete with lockable door.
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"Students therefore gained 45 computer-hours
each week and permanent access to a clean, well
lit study space. "
This made the joint space extremely flexible. During ICT lessons (5hours/week) the
interior door would be locked whilst both exterior remained open, creating a
separated classroom and study space. When the librarian was present and there
were no ICT lessons (45hours/week) the exterior reading room door and interior
door would be opened and the exterior LRC door locked. This created one large
library room with a lit, spacious reading area, access to computers and books, and
one closely monitored entrance next to the librarian’s desk. For the remaining
time, only the exterior reading room door would be left unlocked, leaving the
students with their study space but no unmonitored access to books or computers.

Students therefore gained 45 computer-hours each week—which could be used to
access offline resources—and permanent access to a clean, well lit study space,
without the school having to spend any extra money on staff wages. Two
consequent benefits were that the staff room could be moved into the larger,
better lit, newly vacant library, and that an infirmary could be established in the
now empty staff room.

Richard Ware
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Research into Ugandan Technical Schools
By Ben Macrae

The Ugandan education system offers two alternative paths. These are an
academic path to A Levels, offering similar subjects to those found in the UK, and a
technical path which results in specialised qualifications in trades such as
bricklaying, tailoring or nursery education. A technical institute offers this to
students aged 12-18, and a technical school to those aged 6-12.

This year’s research project aimed to develop a qualitative understanding of the
technical education system in Uganda. This included determining relevant legal
and structural frameworks, typical financial situations and problems and the
specific capabilities of technical institutes which provide novel opportunities for
EPAfrica to contribute. We also used the ‘2015 School-to-Work Transition Survey
(SWTS)’ conducted by the International Labour Organization to identify correlations
between academic/technical education and employment rates and salary.

The qualitative survey involved interviewing 50 educators at 8 technical schools to
gain their understanding of the system they work in, and their priorities. The key
conclusions were:

£8,000). This is due to

School budgets are typically less than 40 million shillings (

£16,000) promised in 2013, and

the government providing only half the 85 million (

the prevalence of students who cannot afford school meals (each such student

£600) per year. Materials cost approx 20,000 (£40) per student

costing 300,000 (

year, so are less significant with the possible exception of expensive agricultural
drugs.
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Technical schools teach students a variety of employable practical skills.
Depending on the type of school, the curriculum can include construction,
carpentry and agriculture, as well as compulsory industrial placements. Large
agricultural institutes (such as Rwampara, Rwentanga in Uganda) can provide
enough to feed all the students, allowing high savings, but this is not viable on a
small scale due to the price of animal drugs and capital costs not being offset by
large harvests.

Based on the figures below, one can conclude that technical education offers
good post-secondary opportunities. At worst, a technical certificate is equivalent
to an A-Level in terms of employability and pay. You are approximately 3 times less
likely to be doing unpaid labour with a technical certificate than following an Alevel graduation.

Despite having some valuable equipment, most of the schools visited lacked
access to some of the machines officially required to cover the curriuclum, forcing
them into unsatisfactory sharing arrangements with distant institutes. Note that at
some institutes, teachers were not trained in the use of equipment provided by
other charities, resulting in an ineffective investment.
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I believe that this research demonstrates that technical institutes can be worth
investing in given their effectiveness at producing employable graduates.
Investment in critical machining assets at technical institutes could offer simple
sustainable projects for EPAfrica to assist with in the future, provided that all
decisions to invest are preceded by a scrupulous assessment of the schools
capacity to use and take care of machinery safely and effectively, which means
ensuring that staff are trained in using the equipment in question. More ambitious
projects employing the charity's alumni network could include designing material /
labour / skill sharing between institutes to benefit from economies of scale, or
possibly designing a financial scheme to try to protect institutes from the massive
fluctuations in government funding.

Employee job satisfaction vs education stream. 1sd error bars.

36

Income of those with a contract and salary, by education stream.
1 sd error bars.

Nature of employment by education stream. 1sd errors bars.

Ben Macrae
2017 Researcher
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Trustees' Report & Accounts
Introduction
The trustees are pleased to present their annual directors’ report together with the
financial statements of the charity for the year ending 30 November 2017 which are
also prepared to meet the requirements for a directors’ report and accounts for
Companies Act purposes. The trustees consider the financial performance by the
charity during the year to have been satisfactory.

The financial statements comply with the Charities Act 2011, the Companies Act
2006, the Memorandum and Articles of Association, and Accounting and Reporting
by Charities: Statement of Recommended Practice applicable to charities preparing
their accounts in accordance with the Financial Reporting Standard applicable in
the UK and Republic of Ireland (FRS 102) (effective 1 January 2015).

Purposes and activities
Under the terms of its Memorandum and Articles of Association, the objects of the
company are the advancement of pre-university education and health awareness in
African Schools, and the enhancement of British students’ knowledge and
understanding of African society and culture, and the promotion of such other
purposes being exclusively charitable according to the law of England and Wales.
In shaping our objectives for the year and planning our activities, the trustees have
considered the Charity Commission’s guidance on public benefit, including the
guidance ‘Public benefit: running a charity (PB2)’.

The Charity’s Grant-making policies
No grants are made by the charity. The only grant-like operations are made internally
through a “Central Pots” scheme, in which volunteers can apply for additional funds
for their school from a reserve set aside by the charity for particular activities such as
electricity-related infrastructure or water and sanitation needs.

Summary of main activities of the charity in relation to its objects
The main activities during the year related, as usual, to the volunteers’ investment in
rural secondary schools in East Africa from funds they had raised in the UK. A higher
than usual number of students from the UK participated in the project in this financial
year, contributing to both of our key goals of improving secondary education in East
Africa, and giving UK university students the opportunity to experience grass roots
international development.
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Achievements and Performance of the Charity
For the second financial year, the charity had a paid employee in place overseeing
the work of the charity and helping to meet an ambitious 5-year expansion plan.
This enabled us to drive forward our plans to expand to more universities in the UK
and in turn to invest in more sites in East Africa. We also invested a significant
amount of money through our Central Pots scheme, which was supported by
ambitious fundraising projects. In summary, this financial year was another step in
the right direction for the charity.

Financial Review
-Reserves policy and Going Concern
The trustees have established the level of reserves (that is those funds that are
freely available) that the charity ought to have. This is set at 10% of turnover, or

£10,000, whichever is greater.
The actual unrestricted reserve at 30th November 2017 amounted to

£38,499

The trustees are of the view that, based on their assessment of the 2017 results and
the plans now in place, the charity is a going concern.

-Availability and adequacy of assets of each of the funds
The board of trustees is satisfied that the charity’s assets in each fund are
available and adequate to fulfil its obligations in respect of each fund.

-Transactions and Financial position
The accounts are set out below. As stated in the introduction to this report, the
trustees consider the financial performance by the charity during the year to have
been satisfactory. Increased expenditure was due primarily to a planned change
of approach with regards to the considerable reserves the charity has built up over
many years, set out in the organisation’s five-year plans, which include ambitious
expansion plans facilitated in part by taking on our first paid CEO.

There were no other incoming or outgoing resources.

-Amount of reserves held
The total reserves at the year-end stand at

£39,450 (2016 £56,156)

Free unrestricted liquid reserves amounted to

£38,499 (2015 £55,205)
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Reference and Administrative details
-Name, registered office and constitution of the charity
The full name of the charity is Education Partnerships Africa (formerly Kenya
Education Partnerships).

The legal registration details are:
Date of incorporation 19th November 2003
Company Registration Number 04190935
The Registered Office is: Education Partnerships Africa, 86-90 Paul Street, London
EC2A 4NE
Charity Registration Number 1104888

Directors
Luke Paul Picknett (Chair)
David William Spindler

Samuel Jones

Anna Spinks

Lucien Georgeson

Jessica Martin

Company Secretary
Samuel Jones

Bankers
Barclays Bank plc
38 Islington Green
London
N1 8EH

The name of the Chief Executive Officer to whom day to day management of the
charity is delegated by the charity trustees:

Chief Executive Officer: Anna Spinks.

The members of the Board of Trustees of the Charity at the date the report and
accounts were approved:

Luke Paul Picknett (Chair)
David William Spindler

Samuel Jones

Anna Spinks

Lucien Georgeson

Jessica Martin (appointed June 2018)

The members of the Board of Trustees of the Charity during the year ended 30th
November 2017 were:

Luke Paul Picknett (Chair)
David William Spindler
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Samuel Jones

Anna Spinks

Lucien Georgeson

All the directors of the company are also trustees of the charity, and their
responsibilities include all the responsibilities of directors under the Companies
Acts and of trustees under the Charities Acts.

Independent Examiner
Saras Seth
88 Merryhills Drive
Enfield
EN2 7PQ

-Statement of Directors' and Trustees' Responsibilities
The charity trustees (who are also the directors of Education Partnerships Africa for
the purposes of company law) are responsible for preparing a trustees’ annual
report and financial statements in accordance with applicable law and United
Kingdom Accounting Standards (United Kingdom Generally Accepted Accounting
Practice).

Company law requires the charity trustees to prepare financial statements for
each year which give a true and fair view of the of the charitable company and of
the incoming resources and application of resources, including the income and
expenditure, of the charitable group for that period. In preparing the financial
statements, the trustees are required to:

• select suitable accounting policies and then apply them consistently;
• observe the methods and principles in the Charities SORP;
• make judgements and estimates that are reasonable and prudent;
• state whether applicable UK accounting standards have been followed, subject
to any material departures disclosed and explained in the financial statements;
• prepare the financial statements on the going concern basis unless it is
inappropriate to presume that the charity will continue in business.

The trustees are responsible for keeping proper accounting records that disclose
with reasonable accuracy at any time the financial position of the charity and to
enable them to ensure that the financial statements comply with the Companies
Act 2006. They are also responsible for safeguarding the assets of the charity and
the group and hence taking reasonable steps for the prevention and detection of
fraud and other irregularities.

The trustees are responsible for the maintenance and integrity of the corporate
and financial information included on the charitable company’s website.
Legislation in the United Kingdom governing the preparation and dissemination of
financial statements may differ from legislation in other jurisdictions.
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-Method of preparation of accounts
These accounts have been prepared in accordance with the provisions applicable to
companies subject to the small companies’ regime. This report was approved by the
board of trustees on 23.08.18

Samuel Jones
24.08.17

Director and Trustee

INDEPENENT EXAMINER’S REPORT
-Respective responsibilities of trustees and examiner
The charity's trustees are responsible for the preparation of the accounts. The
charity’s trustees consider that an audit is not required for this year under section 144
of the Charities Act 2011 (the Charities Act) and that an independent examination is
needed.

It is my responsibility to:

• examine the accounts under section 145 of the Charities Act;
• to follow the procedures laid down in the general Directions given by the Charity
Commission (under section 145(5)(b) of the Charities Act; and
• to state whether particular matters have come to my attention.

Basis of independent examiner’s statement
My examination was carried out in accordance with general Directions given by the
Charity Commission. An examination includes a review of the accounting records
kept by the charity and a comparison of the accounts presented with those records.
It also includes consideration of any unusual items or disclosures in the accounts,
and seeking explanations from the trustees concerning any such matters. The
procedures undertaken do not provide all the evidence that would be required in an
audit, and consequently no opinion is given as to whether the accounts present a
‘true and fair’ view and the report is limited to those matters set out in the statement
below.
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-Independent examiner's statement
In connection with my examination, no matter has come to my attention which
gives me reasonable cause to believe that, in any material respect, the
requirements:

• to keep accounting records in accordance with section 130 of the Charities Act;
and
• to prepare accounts which accord with the accounting records and comply with
the accounting requirements of the Charities Act have not been met.

The Examiner's relevant professional qualification or body is:
Chartered Accountant

Saras Seth
30.08.18

88 Merryhills Drive
Enfield
EN2 7PQ
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The directors are satisfied that for the year ended on 30th November 2016 the
charitable company was entitled to exemption from the requirement to obtain an
audit under section 477 of the Companies Act 2006 and that no member or
members have required the company to obtain an audit of its accounts for the
year in question in accordance with section 476 of the Act. However, in
accordance with section 145 of the Charities Act 2011, the accounts have been
examined by an Independent Examiner whose report appears on page ???

The director(s) acknowledge their responsibility for complying with the
requirements of the Companies Act 2006 with respect to accounting records and
the preparation of accounts.

The trustees ave prepared the account in accordance with section 398 of the
Companies Act 2006 and section 138 of the Charities Act 2011. These accounts are
prepared in accordance with the special provisions of Part 15 of the Companies
Act relating to small companies and constitute the annual accounts required by
the Companies Act 2006 and are for circulation to members of the company.

Samuel Jones
Trustee
Approved by the board of trusteess on 28 August 2018
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Thanks to...
...our donors, Partner Schools, Project Workers and
central Charity Volunteers, without whose generosity
and commitment, the successes of 2017 would not
have been possible

We would like to give special thanks to...

Waterloo Foundation
Global Giving
Eleanor Rathbone Trust
Queens and clare Overseas Education Fund
Jack Petchey Foundation
Lord Mayor's Charitable Foundation
GIFT Trust
Oxford Raise and Give (RAG)

New College Oxford
Gonville and Caius, Cambridge
Emmanuel, Cambridge
Sidney Sussex, Cambridge
Corpus Christi, Cambridge

Alex Massey
Katerina Kaltsas
Izzie Cheung
Abbie O'Connor
Sam Unger
Claire Wightman
Louisa Quarry
Lauren Cox
Ed Porter
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